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Theme Outcome Guide- TOG:

Theme outcome guides will identify the outcomes for Workforce Development, Life Long Learning, Adult Basic Skills, and Articulation and Transfer students.
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Programs/Focus Areas
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Program Outcome Guide- POG:  

Program outcome guides will identify the program outcomes for the associate degree/certificate/community learning student enrolled in a focus area or program of study. Student Learning Outcomes will demonstrate a connection (or alignment) with theme level outcomes.
	Themes, Concepts and Issues
	Process Skills
	Capstone

Assessment Tasks
	Program Performance Indicators
	Intended Student Learning Outcomes


Course Outcome Guide- COG:

Course outcome guides will identify the outcomes for an individual course. Student Learning Outcomes will demonstrate a connection (or alignment) with program and college theme level outcomes.

	Themes, Concepts and Issues
	Process Skills
	Course Assessment Tasks
	Intended Student Learning Outcomes


Definitions

Themes, Concepts and Issues: 

Themes are concepts that are taught across the curriculum, not limited to a single course or unit within a course. 
Concepts provide the framework for our programs and courses. Consist of key words or phrases that describe the essential ideas about which the students must discover depth of meaning in order to achieve the intended student learning outcomes. What is the core content students must understand to successfully meet the intended student learning outcomes?
Issues are the key problems students must work to resolve which are inherent in the intended outcomes.  What challenges will students face in the real world that required informed or critical thinking?
Process Skills:

Process skills require practice and feedback to achieve mastery. A major skill set to be developed by the student that is essential to achieving the intended student learning outcomes. Begin with an action word.

Assessment Tasks:

Assessment tasks are the significant things students are asked to do (projects, assignments, tests, skills performance) to show their understanding and their skill. Formative assessments provide multiple attempts, allow for practice and feedback, and performance improves with practice. Summative assessment establishes competency, represents the individual student’s knowledge/skill performance, and is a one-time event. What assessment tasks will pull the learning together for the student and allow the student to demonstrate achievement of the intended student learning outcomes?
Student Assessment Tasks:

Student assessment tasks consist of a list of the types of assessment methodologies in use within a theme. How will students show evidence of the outcomes? What set of assessment tasks collectively demonstrate student success in meeting theme-level outcomes? 
Capstone Assessment Tasks:

Capstones require students to integrate all the theme (threads), concepts and issues, and process skills of the program. What can the student do to demonstrate a level of proficiency in the program intended student learning outcomes?
Course Assessment Tasks:

Student performance assessments: Skills performance tools, course grades, competency tests, assignment outcome criteria, course exams. What set of assessment tasks collectively demonstrate individual student success in meeting the course outcomes? “Grading is about making a professional judgment regarding the student’s readiness to move on to the next level”

Theme-Level Performance Indicators: 

How we measure the performance of a theme in the achievement of intended student learning outcomes. 
How will the College show evidence of the outcome?
Program-Level Performance Indicators: 

How we measure the performance of a program area in the achievement of intended student learning outcomes. 
Are we teaching the right concepts, the right skills, at the right level?

Are assessment tasks measuring competency, realistic to achieve, and appropriately rigorous?

Are students able to achieve the program/course outcomes too easily? Or, are there too many failures?

Are students prepared to pass any required external certifications or licensing exams?

How satisfied are our graduates with the program?

How satisfied are our employers/advisors with our graduates?
Theme and Program Level Intended Student Learning Outcomes:

Define what we expect our students to do out there in the real world as a result of academic preparation/ or participation in lifelong learning. Outcome statements must be clearly defined and robust enough to drive assessment.
Course Level Intended Student Learning Outcomes:

Define what the student be able to do out there in the real world for which this course will prepare them.
Direct vs. Indirect Assessment:
Students demonstrate that they have learned specific skills or concepts through direct assessment measures like student products and performances. By contrast, indirect assessment measures are analyses of reported rates or perceptions that imply that student learning has taken place and that outcomes have been met. Examples:

Direct Assessment

· Pre and posttests

· Course-embedded assessment (e.g., homework assignment; essays, locally developed tests)

· Comprehensive exams

· National Major Field Achievement Tests

· Certification exams, licensure exams

· Portfolio evaluation

· Case studies

· Reflective journals

· Capstone projects

· Internal/external juried review of performances and exhibitions

· Internship and clinical evaluation

· External examiners/peer review

· Grading with criteria or rubrics

Indirect Assessment

· Departmental survey

· Exit interviews

· Alumni survey

· Employer survey

· Student survey

· Graduate survey

· Focus groups

· Job placement statistics
· Graduation and retention rates
Assessment Task Force and Institutional Researcher:

Roles created to help instructors systematically gather and track direct and indirect evidence of intended student learning outcomes so that faculty can review evidence from multiple sources on a regular basis.  This promotes “Assess to Adjust”, which is the continuous improvement of our themes, programs and courses. 
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	A list of the focus areas of study, enrichment or programs that are categorized under this theme.
	How we measure student mastery of the intended student learning outcomes.


	How we measure the performance of a theme area in the achievement of intended student learning outcomes.


	What we expect our students to do out there in the real world as a result of  academic preparation or participation in lifelong learning
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Program Outcome Guide (POG)
Template
	Themes, Concepts, Issues
	Process Skills
	Capstone

Assessment Task
	Program Performance Indicators

	Intended Student Learning Outcomes

	What themes, concepts and issues need to be understood in order to achieve the student learning outcomes?

	What are the major skills students must master in order to achieve the intended student learning outcomes?
	What capstone assessment would allow the student to integrate all the themes, concepts and issues, and process skills of the program, and demonstrate proficiency in the student learning outcomes?


	What data set would demonstrate that the curriculum has sufficiently prepared the cohort of students to meet the program-level outcomes?


	What will the student be able to do out there in the real world as a result of completing this program/area of enrichment.
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Course Outcome Guide (COG)

Template
Course outcome guides demonstrate continuity between the outcome, assessment, process skills and content within and across courses.

	Themes, Concepts, Issues
	Process Skills
	Course Assessment Task
	Intended Student Learning Outcomes


	What themes, concepts and issues need to be understood in order to achieve the student learning outcomes?

	What are the major skills students must master in order to achieve the intended student learning outcomes?
	How will the outcomes be demonstrated ‘in here’ through the use of Formative and Summative Assessments?

	What will the student be able to do out there in the real world for which this course will prepare them? 4-6 outcomes
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Student Learning Outcome Alignment Across the Courses, Program and Theme
Outcome guides promote alignment of outcomes at the institutional, program, and course level.

	Course Level 
Student Learning Outcomes
	Program Level 
Student Learning Outcomes
	Theme Level 
Student Learning Outcomes

	
	
	


Ten Watermarks of Sound Instructional Practice
By Dr. Ruth Stiehl and Dr. Don Prickel
I. Envision Real-life Outcomes

i. Envisioning the potential real-life roles for which college courses will help students prepare (For employment in the profession; for upper division scholarly work; or for taking on the social roles of family and community member, worker, and global citizen.)

II. Create Energy-generating Challenges

i. Tests and beyond. Meaningful tasks that resemble real-world application. (Projects, proposals, problem solutions, presentations, simulations, demonstrations, role-playing, portfolios, research) Align challenges with the intended outcomes. The summation of all challenges should equal the outcome. The final challenge in a course or program is referred to as the capstone.
III. Analyze the Outcomes for Essential Content

i. Concepts define what learners will need to understand, issues capture the real-life problems or dilemmas pertinent to the intended outcomes, and skills define the learners’ abilities necessary to demonstrating the intended outcomes.
IV. Map the Journey

i. Completion of the full sets of TOGs, POGs and COGs. Systematically mapping an entire program of study: e.g. all prerequisites, co-requisites, required courses.

V. Building Community (Faculty with Students)
i. College/Faculty Values: Belonging, visioning, engaging, caring, respecting, and sharing responsibility.

VI. Engage with Learners to Build Proficiency

i. Devoting our attention and effort to promote student progress. The instructor is accountable for guiding students toward intended outcomes and assisting them to achieve a defined standard of proficiency. (Faculty Performance)
VII. Assess to Assist

i. Progressive intervals of assessment providing timely feedback including tools for self-assessment.  AKA Formative Assessment.

VIII.   Assess to Advance

i. Passing the course, receiving a grade. Exams, Rubrics, Scoring Guides. Assessment tasks for the individual student. AKA Summative Assessment
IX. Gather and Track Learning Evidence

i. The process of creating a flow of evidence for every degree and certificate program at the college, program and course level. Gathering evidence of learning for the cohort of students. Direct evidence: direct scrutiny of student performance through observation, test scores, scoring guides, rubrics, exit interviews, and work samples that directly reflect the intended outcomes. Indirect Evidence: Anything else! Self-assessment, peer assessment, completion rates, job placement, employer surveys, and student surveys.

X. Adjust Practices Based on Evidence

i. A planned, yearly “interruption” in the schedule allowing us to review learning evidence and make curriculum changes. Formal program reviews is a major event to look at evidence across a span of years (includes program-level accreditations) What can faculty/college do differently to improve the learning experience for our students? Includes documenting our discussion, decisions, and reassessment. AKA Closing the Loop. We are continuously improving the course and our own performance. Critical Need: create a process and template for documenting, in a consistent way,  a summary of program performance, a list of learning evidence, and the changes we made based on the analysis of the learning evidence.
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